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Competition Information

The GTOS 300 Words Story Writing Competition returns for
2026 and is open to pupils aged 7D15 across Scotland (7D9,
10D12 and 13b15 categories).

Pupils are invited to write a bctional story of up to 300 words,
inspired by some of the TapestryOs most popular panels. The
competition provides a clear, purposeful context for
developing creative writing and core literacy skills, including
narrative structure, clarity, editing for conciseness and
research linked to Scottish history and culture. It can be
delivered as a class task, interdisciplinary project or
independent writing opportunity.

Entries must be submitted using the oflrcial form on the
GTOS website by 5.00pm on Friday 8th May 2026.

Winners will be announced at the Borders Book Festival on
13th June 2026, with £250 worth of books awarded as prizes
In each category.
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Live Lesson & Support

In addition to this Education Pack the following resources are available to
support schools taking part in the competition:

Live Launch Lesson
An interactive live lesson with artist Andrew Crummy (designer of the
GTOS) will take place on Monday 9th March, 1.30-2.30pm, introducing

the competition and exploring some of the panels. Join the live session great ;
i lapestry o
here:! :i:iit scotland

https://teams.microsoft.com/meet/31748191264653?p=TJX3MYaDZnbUUeVGual

60-Second Introductory Video
A short video suitable for use in class to introduce the competition. Link to
video: https://youtu.be/jKVv-5ql358?feature=shared

"#$%6&#
5106 (1

Showbie Resources

A dedicated assignment containing the information in this pack, ready to
use with classes. Teachers using Showbie can click the link and save the
folder directly to their Showbie class: https://my.showbie.com/share/
EKWRHJJR

The Great Tapestry of Scotland Website
Full details, entry forms and additional resources are available at:
https://www.greattapestryofscotland.com/300words/ | Ay AN


https://teams.microsoft.com/meet/31748191264653?p=TJX3MYaDZnbUUeVGua
https://youtu.be/jKVv-5ql358?feature=shared
https://my.showbie.com/share/EKWRHJJR
https://my.showbie.com/share/EKWRHJJR

Tapestry Panel Images & Information

Images, information
and story writing
Ideas for each panel
at First level, Second
level and Third level.
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William Wallace and Andrew Moray — Panel 29

First Level Information

William Wallace was a Scottish leader who lived
more than 700 years ago. At that time, Scotland
was Pghting against English rule. Andrew Moray

was another Scottish leader who worked with him.

In 1297, Wallace and Moray led Scottish soldiers
at the Battle of Stirling Bridge. They defeated a
larger English army. Moray later died from injuries
he received in battle. Wallace continued to lead
resistance for a time.

This panel shows Wallace and Moray during this
period of conf3ct.

¥ You are one of the soldiers ¥ What might Wallace say to
standing in this group. What is the army before they move
happening? forward?

NI T TN ¢ 05 1 RERCd NI Wl > e
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¥ Write about the day leading ¥ Focus on one kgure in the
up to this moment. background. Who are they?



William Wallace and Andrew Moray — Panel 29

Second Level Information

S PO NN AT WIS v o o TP ORI ward

William Wallace and Andrew Moray were leaders during * "YY/.\Y 1
\ ol e i

the Wars of Independence in the late 13th century. After '
7 llelﬂl'l"lmﬂlkll nl

the death of King Alexander lIll, Scotland faced

uncertainty. Edward | of England attempted to take
control of the country.

In 1297, Wallace and Moray led Scottish forces to

victory at the Battle of Stirling Bridge. The battle became

one of the most signikbcant early successes in ScotlandOs

resistance. Moray later died from wounds sustained
during the campaign. Wallace continued to oppose
English rule until his capture and execution in 1305.

This panel represents Wallace and Moray during this i | ARG L7 5. AR

period of armed resistance.

¥ A messenger has just arrived. ¥ Write from Andrew MorayQOs ¥ Describe what is happening ¥ One soldier is carrying
What news do they bring? point of view. beyond the edge of the panel. something unusual. What is it
and why?



William Wallace and Andrew Moray — Panel 29

Third Level Information

William Wallace and Andrew Moray emerged as leading
bgures during ScotlandOs Wars of Independence at the end of
the 13th century. Following the death of King Alexander Il

and the subsequent succession crisis, Edward | of England
asserted authority over Scotland, leading to widespread

resistance.

In 1297, Wallace and Moray jointly commanded Scottish

forces at the Battle of Stirling Bridge, where they defeated a

larger English army through strategic positioning. Moray died

shortly after from battle wounds. Wallace was later appointed
Guardian of Scotland but was captured and executed in
1305.

This panel places Wallace and Moray within the context of

organised military opposition to English rule.

¥ Write from the perspective of ¥ A decision made earlier has ¥ Focus on the leader at the ¥ Describe the events
a young recruit in this led to this moment. What was front. What responsibility does immediately after this scene.
formation. it? he carry?



MARY QUEEN OF SCOTS




Mary, Queen of Scots - Panel 44

First Level Information

Mary, Queen of Scots was born in 1542. She
became gqueen when she was only six days old

after her father died. When she was young, she

lived in France before returning to Scotland to
rule.

During her time as queen, there were many

disagreements between powerful nobles. After

several years, Mary was forced to give up the

throne. She went to England, where she was kept

under guard for many years before being

executed.

This panel shows Mary during her time as queen.

¥ You work in the castle. What ¥ Mary is about to speak. What ¥ A visitor arrives with important ¥ Choose one person in the
do you see today? does she say? news. What could it be? room. Who are they?



Mary, Queen of Scots - Panel 44

Second Level Information

Mary, Queen of Scots (1542D1587) became queen as an
infant. She spent much of her childhood in France and
returned to Scotland in 1561 to rule in her own right.

Her reign took place during a period of religious and political
conf3ict. Scotland was divided between Catholic and
Protestant groups, and Mary faced opposition from several

powerful nobles. After a series of political disputes and

personal controversies, she was forced to abdicate in favour
of her son in 1567.

She (3ed to England seeking support from her cousin,

Elizabeth I, but was instead placed under house arrest for 19

years before being executed.

MT:
K P GE

RP MC CO b ;
This panel shows Mary within the setting of royal authority.
¥ Write from the point of view of ¥ A decision made in this room ¥ Describe a conversation ¥ A secret letter is hidden
an adviser standing nearby. will change ScotlandOs future. taking place just outside this somewhere in the castle. Who

What is it? scene. Pnds it?



Mary, Queen of Scots - Panel 44

Third Level Information

Mary, Queen of Scots ruled during a turbulent period in the
16th century. She inherited the Scottish throne in 1542
following the death of her father, James V. As a child, she
was sent to France, where she later married the French king.

She returned to Scotland in 1561 at a time of signibcant
religious reform and political instability. Her reign was marked
by shifting alliances, disputes with Protestant nobles, and
controversy surrounding her marriages. In 1567, she was
compelled to abdicate in favour of her infant son, James VI.

After 3eeing to England, she was held in captivity by
Elizabeth | for nearly two decades before being executed in
1587.

This panel places Mary within the environment of court life

and royal governance.

¥ Write from the perspective of ¥ An important political decision
a court ofbcial observing this Is being discussed. What is it?
scene.

MT:
K P GE
RP mMc Ol

¥ Focus on one bkgure standing
in the background. What role
do they play?

¥ Describe the events that
follow immediately after this
moment.
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The Jacobite Rising 1715 - Panel 58

First Level Information

The Jacobite Rising of 1715 was an attempt to
change who ruled Britain. Some people wanted
James Stuart, known as the OIld Pretender, to
become king instead of the ruling monarch.

In Scotland, the rising was led by the Earl of Mar.
Many Scottish supporters gathered to bght for
James Stuart. Not everyone agreed, and the
country was divided.

This panel shows people preparing and gathering
during the rising.

¥ You are part of the crowd ¥ A Rag is being raised. What
gathering for battle. What is does it mean?
happening?

¥ Write about someone
deciding whether to join.

T " 2 = ot s
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¥ A message must be delivered
quickly. What does it say?



The Jacobite Rising 1715 — Panel 58

Second Level Information

e e

The Jacobite Rising of 1715 was an attempt to restore the (@R == ""—""T1g

Stuart family to the British throne. Supporters of James

Francis Edward Stuart believed he was the rightful king.

In Scotland, the rising was led by John Erskine, the Earl of
Mar. Supporters gathered in different parts of the country,
raising armies and preparing for confdct. However,
Scotland was divided, and not everyone supported the
Jacobite cause.

The rising ended without success, but it was one of
several attempts to return the Stuarts to power.

~ JACOBITE RISING 1715 CHAOTIC BATTLE OF SHERFFMUR ; @

This panel represents the gathering and organisation of

o2 BB A WP R T

Jacobite supporters.

¥ Write from the perspective of
a young recruit joining the
rising.

¥ A family member disagrees
with your choice. What
happens?

¥ Describe what you see as the
army gathers.

¥ Focus on one leader in the
scene. What are they
planning?



The Jacobite Rising 1715 — Panel 58

Third Level Information

the exiled Stuart dynasty after the 1707 Act of Union and the
accession of George |. Supporters of James Francis Edward
Stuart, known as the Old Pretender, challenged the legitimacy of
the new Hanoverian monarchy.

In Scotland, leadership of the rising fell to John Erskine, the Earl
of Mar. He gathered clans and supporters, particularly in the
Highlands, and raised the Jacobite standard at Braemar. Despite
early mobilisation, the campaign lacked coordination and
ultimately failed following indecisive battles and insuffcient
support.

The rising demonstrated the political divisions within Scotland

et e

The Jacobite Rising of 1715 was the brst major attempt to restore . wr—

and Britain during the early 18th century. #
 JACOBITE RISING 1715 cmommnsosmm .l' @
This panel depicts the mobilisation and organisation of Jacobite 5 e e LT e,
forces.
¥ Write from the viewpoint of ¥ Aleader addresses the ¥ Describe the preparations ¥ Focus on the consequences
someone unsure where their gathered supporters. What is taking place before the march of the decision to join.

loyalty lies. said?

begins.
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HIGHLAND AND LOWLAND CLEARANCES GATHER PACE




The Highland and Lowland Clearances —

First Level Information

The Highland and Lowland Clearances took place
In the 1700s and 1800s. During this time, many
families were forced to leave their homes.

Landowners wanted to use the land for sheep
farming instead of small farms. Whole villages
were cleared. Some people moved to towns.
Others travelled to countries far away, such as
Canada or Australia.

This panel shows families leaving their homes
during the Clearances.

¥ You are packing to leave your ¥ Write about the last night in
home. What do you take? the village.

¥ A child asks a question about
what is happening. What is it?

¥ Describe the journey to a new
place.



The Highland and Lowland Clearances —

Second Level Information

The Highland and Lowland Clearances took place
mainly during the 18th and 19th centuries. Landowners
began replacing small tenant farms with large-scale
sheep farming because it was more probtable.

As a result, many families were evicted from homes
their families had lived in for generations. Some moved
to growing industrial towns in Scotland. Others
emigrated overseas.

The Clearances changed communities, landscapes,
and patterns of settlement across Scotland.

This panel shows families being forced to leave their
homes and land.

¥ Write from the perspective of
someone being asked to
leave.

¥ Describe what happens when
offcials arrive.

¥ Focus on something that must
be left behind.

¥ Write about arriving
somewhere completely new.



The Highland and Lowland Clearances —

Third Level Information

The Highland and Lowland Clearances were a series of

evictions that occurred primarily between the late 18th and

mid-19th centuries. Landowners reorganised estates to
prioritise large-scale sheep farming, which generated greater
economic return than traditional tenant agriculture.

This restructuring displaced thousands of tenants. Many were

removed from inland glens and relocated to coastal areas or

urban centres. Signibcant numbers emigrated to North

America, Australia, and other parts of the British Empire.

The Clearances reshaped Scottish society, contributing to

depopulation in some rural regions and expansion elsewhere,

This panel depicts the movement and displacement of

affected communities.

¥ Write from the viewpoint of a ¥ Describe the discussion ¥ Focus on the logistics of ¥ Write about the long-term
tenant facing eviction. between a landowner and a moving an entire household. impact on one family.
tenant.
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Fingal’s Cave — Panel 83

First Level Information

FingalOs Cave is on the island of Staffa, off the west coast of
Scotland. It is famous for its tall rock columns made from
volcanic stone.

For hundreds of years, people have told stories and legends
about the cave. Many visitors have travelled by boat to see it.

This panel shows FingalOs Cave and people exploring it.

¥ You travel by boat to the cave. What do you ¥ Write about stepping onto the rocks for the

see? brst time.

¥ Something unusual is inside the cave. What ¥ A guide tells a story about the cave. What is

IS it? it?

i

e




Fingal’s Cave — Panel 83

Second Level Information

FingalOs Cave is a natural sea cave located on the island of
Staffa in the Inner Hebrides. It was formed from volcanic activity
millions of years ago, creating distinctive hexagonal basalt
columns.

The cave has inspired artists, writers, and musicians. In the 19th
century, it became a popular destination for travellers exploring
ScotlandOs landscape.

The panel represents the dramatic rock formations and visitors
approaching by boat.

¥ Describe the journey across the sea to reach ¥ Focus on the sounds inside the cave.

the cave. _ _ o
¥ Adiscovery is made within the rock walls.
¥ Write from the perspective of someone What is it?

entering the cave.

“.‘4.




Fingal’s Cave — Panel 83

Third Level Information

FingalOs Cave is a geological formation located on the uninhabited
Island of Staffa in the Inner Hebrides. The cave was created by

volcanic activity that produced interlocking basalt columns, many of

which are hexagonal in shape.

The site gained international attention in the 18th and 19th
centuries, attracting visitors such as writers and composers. Its
structure and acoustics contributed to its reputation as a natural
wonder.

This panel depicts the scale and geometry of the basalt formations
and the human presence in contrast to the landscape.

¥ Write from the perspective of a naturalist ¥ Focus on a moment of exploration within the

visiting in the 19th century. cave.

¥ Describe the geological formation in detail. ¥ Imagine an event that takes place during a

storm at sea.
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Elsie Inglis — Panel 120

First Level Information

Elsie Inglis was born in 1864. She became a doctor at a time
when very few women were allowed to study medicine.

When the First World War began, she offered to help the British
Army but was refused. She then raised money to create the
Scottish WomenOs Hospitals. These hospitals were run by
women doctors and nurses and treated injured soldiers in
countries such as Serbia and France.

Elsie worked in diflcult conditions during the war. She died in
1917.

¥ You are helping to set up a hospital in ¥ Write about a long journey to a new place.

another country. What needs to be done? _ _
¥ Focus on a busy day in the hospital.

¥ A soldier arrives needing treatment. What
happens next?




Elsie Inglis — Panel 120

Second Level Information

Elsie Inglis (1864D1917) was a Scottish doctor and supporter of
womenQOs rights. She trained in medicine when women faced

strong opposition in the profession.

At the start of the First World War, she offered her services to

the War Ofbce but was rejected. In response, she founded the

Scottish WomenOs Hospitals, funded by donations and staffed
mainly by women.

These units worked in places such as Serbia, France, and

Russia, treating wounded soldiers and civilians near the front
lines.
¥ Write from the perspective of a nurse joining ¥ Focus on the teamwork in the hospital.
the unit. _ _ _
¥ write about returning home after being away
¥ Describe the challenges of working near the for months.

front line.




Elsie Inglis — Panel 120

Third Level Information

Elsie Inglis was a Scottish doctor and suffragist who played a
signibcant role during the First World War. After being refused by the
British Army, she organised the Scottish WomenOs Hospitals for
Foreign Service through public fundraising.

These all-female medical units operated in Serbia, Russia, France,
and other areas affected by the war. Inglis and her teams treated
thousands of wounded soldiers under demanding conditions. She was
briel3y captured in Serbia before being released and continuing her
work.

Her leadership demonstrated both medical expertise and the growing
role of women in professional and public life.

¥ Write from the viewpoint of a doctor ¥ Focus on a diffcult decision Elsie might
volunteering for the unit. have to make.
¥ Describe the practical challenges of running ¥ Write about how her work changed public

a Peld hospital. opinion of female medics.
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THE RAILWAY BOOM AND THE FORTH RAIL BRIDGE




The Forth Railway Bridge — Panel 95

First Level Information

The Forth Railway Bridge was built in Scotland i 'Gpgs—————————+——=——+ S
the late 1800s. It crosses the River Forth and
connects Edinburgh and Fife. _ D

The bridge was bnished in 1890. It was made from

—

large steel beams and took many years to build. e Dl
Thousands of workers helped construct it high Ty T

o = Fx - £ FRE =
above the water. ' ; s
At the time, it was one of the biggest and J= *:_" v-:_ :_ '

strongest railway bridges in the world. @ @ @ @

THE RAILWAY BOOM AND THE FORTH RAIL BRIDGE

This panel shows the bridge during its

construction.
¥ You are a worker high above ¥ Describe the brst train ¥ Something unexpected ¥ Write about travelling across
the river. What can you see crossing the bridge. happens during construction. the bridge for the brst time.

below? What is it?



The Forth Railway Bridge — Panel 95

Second Level Information

The Forth Railway Bridge was completed in 1890 and spans

the Firth of Forth between Edinburgh and Fife. It was

designed by engineers Sir John Fowler and Sir Benjamin

Baker.

The bridge was built using a cantilever design made from
large steel sections. Around 4,600 workers were involved in
Its construction, which took seven years. Building such a
large structure over water required careful planning, new

engineering techniques, and strict safety measures.

When it opened, it became a major railway link and a symbol
of industrial progress in Scotland.

This panel represents the scale of the structure and the

people involved in building it.

¥ Write from the perspective of
an engineer overseeing the
project.

¥ Describe a typical day for a
worker on the bridge.

T TR TR w N D8 N

—
oy

TH A LINE OF SYMMETRY

TO CATCH THE WAT

¥

'

X
)

& !
A
d Toeareea | - .l
o 7 ¥ ] ik
- '-:-.L,‘-- ™ -
- \ \ l"/; \ -
0 S s e —~ .
- -
=

.@@Q@.@.@

THE RAILWAY BOOM AND THE FORTH RAIL BRIDGE

7
iR RRERRAREREREIN
PR =
k] = Rl
e -; -
g - .
1

¥ Focus on the challenges of
working above deep water.

¥ Imagine the moment the Pnal
piece is put into place.



The Forth Railway Bridge — Panel 95

Third Level Information

The Forth Railway Bridge, completed in 1890, is a steel ¥ o o R— P R T e woo & v
cantilever railway bridge spanning the Firth of Forth. It was

designed by Sir John Fowler and Sir Benjamin Baker following \\? ;

the collapse of the Tay Bridge in 1879, which led to increased ~ ‘ ‘

attention to structural safety.

Construction began in 1883 and required vast quantities of steel 2

. . . TH ALl OF SYMMETRY TO CATCH THE WAT S
and complex engineering calculations. Thousands of workers =7
were employed in assembling the massive cantilever arms, LT T PERRERRRRRENERNEENING
e —~ - - o -y ‘-o:
which extend outward and balance the central spans. , - . >
| . - | = - = = X =
At the time of its completion, it was regarded as a major o Sy - -y | 5 k3
e \ ”-- \.\ - - :
achievement in civil engineering and demonstrated the industrial ' - :.. - -
-

capability of late 19th-century Britain. It remains an important . @ @ . @ . . . @ o
railway crossing and a recognised landmark.

THE RAILWAY BOOM AND THE FORTH RAIL BRIDGE

This panel depicts the engineering effort and scale of the
construction process.

¥ Write from the viewpoint of a ¥ Describe the engineering ¥ Focus on the contrast ¥ Write about the impact the
worker riveting steel beams problem that must be solved. between the bridge and the completed bridge has on

into place. surrounding landscape. trade and travel.



Story Writing Resources

A selection of resources that can be used to support a writing task.
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Place Middle
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Problem End
. J .

s 0000
Teaching Executive Skills in Writing

THE WRITING ROAD

‘A Positive, Collaborative and Motivating Environment’

1. PREPARE A g e\

Establish Topic,
Purpose and Audience ®

o Notetaking “(7 )

[ ]
Use of technology

Self connections

Sy D

World  Across the
curriculum/text

. 4 Contexts for Learning

Generate Ideas/Discuss Create Experiences

Gather Information
2. PLAN AND OUTLINE H
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N order

Sentence level
Single paragraph level \

Multiple paragraph level_\ 9 - LIand SC / Co-create
Yy e
Model L /@) D
/% Discuss /\//\kg\_, T
V4
py / 3. DRAFT

Organising Transfer organised

notes/plan into
complete sentences
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N we do, —

SCAFFOLDING youdo’ o (@)

‘THINKING OUT LOUD’
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Word, sentence
and paragraph level skills
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4. REVISE

Meaning, understanding
and coherence

Improve Revising

Put yourself in the Model

readers shoes Drafting

S5.EDIT
Technical skills - word, sentence, paragraph U
\ @ a a
‘ Spelling
Grammar Editing
Punctuation

Peer Teacher

9 J
Stk

FEEDBACK

se(}&\u‘\\\ s“ Vil

Mini Plenaries

6. PRESENT

‘Producing something you are proud of*

Publishing, preforming
and sharing
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